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OF THE HIGHER ECONOMIC EDUCATION REALIZATION:
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Belgorog, Russia

Nowadays education is becoming one of the most important arguments in the formation of
the state’s economic policy. The real step towards a common European higher education was the
signing of the Bologna declaration. The main idea of this activity is to create an open European
higher education systems, which could, both, preserve and protect the cultural heritage of the
countries, and contribute to the creation of a common space of teaching and learning [3]. In this
regard, it becomes urgent for Russia to create a model of education understandable and acceptable
in Europe and the world. To do this, it is neccessary to determine how comparable the models of
multilevel training in the EU, the U.S., and Russia are.

In the field of higher economic education, which is developing intensively in today's
world, two main models of the higher economic education are realized: European and American.
Both of them have demonstrated their success in the market economy and become the prototypes
of the economic education systems in other countries.

The basic foundation of the European model of economic education is the model realized
in Germany. The German model is based on the separation of higher education in economic sci-
ences in the universities, and training in economics in the system of additional (postgraduate) edu-
cation [2]. The German model can be characterized by the division of economic education into the
"pre-experience” and "post-experience” depending on whether the student has had practical expe-
rience in the field of economy or not. The main activity in the area the "pre-experience” higer eco-
nomic education, implemented in Germany — is the full-time higher professional education when
the students study economics, law, engineering, etc. at the scientific level. "Post-experience” eco-
nomic education consists of the regular participation of the practitioners with a higher or special-
ized secondary education in the short-term and medium-term training programs that focus on spe-
cific issues of economics.

The model of economic education typical for Germany is used in Austria, Belgium, Fin-
land, Japan and some other countries. Germany has made a remarkable progress in the economic,
industrial and social development, and the role of experts in the field of economy, educated in
German schools, is obvious. But principles of this system are rather conservative, especially from
the point of view of modern requirements to improve the adaptability and flexibility of the expert
economist in a permanently changing environment [1].

The American economic model of higher education is based on the private business
schools, which are the main centers of economic education. In this model, relevant training centers
provide a variety of training programs: they teach students who graduated from the high schools,
as well as people with higher education, having real practical experience.
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As part of the education model, originated and developed in the United States, higher pro-
fessional education in the field of economics is a two-step proccess. The first stage is completed in
4 years (after finishing of the relevant faculty (school) within the public or private university or
independent private college) when the student get the Bachelor's degree. Complete higher eco-
nomic vocational education requires the Master's degree, which is got in 1-2 years, after acquiring
some practical experience. There is a clear division between the degree and non-degree programs
in the American model of the higher economic education. Degree programs generally correspond
to the Russian degrees of "bachelor" and "master” and the qualification of a "specialist". Speciali-
zation in the U.S. undergraduate programs begins from the 3- 4 year of the study. In the same pe-
riod, the students who are going to continue their education, often take courses necessary in future,
when getting the master’s degree.

The U.S. approach to the creation of schools of business and economics has gone beyond
national boundaries and become the property of the global community. The American model of
economic education is realizes in modern Britain, Denmark, Norway, Cyprus , etc.

The characteristic feature of the higher economic education model, realized in the most of
the European countries nowadays, is the co-existence of the German and American models. For
example, France, Spain, Italy, the Netherlands, Canada, Australia and others, use the "mixed"
model of the higher economic education. Various transitional models of the higer economic edu-
cation (Russia, some Central European countries, Brazil, Argentina, India, China, etc.) tend to join
them.

In this regard, it is interesting to study the experience of France, which has the oldest Eu-
ropean system of higher education in the field of economics and business. It co-exists alongside
the academic university education. The formation of this system in its modern form was based on
the synthesis of the traditional French system of higher commercial schools with elements of the
American model. In France, a complete secondary education is got at the age of 18. During the
last two years the students study special disciplines continuing their training at the Lyceums. The
training completes with the getting of the qualification of the Bachelor, giving the right to be en-
rolled in the university without examination.

The University education consists of three cycles. The first (two-year) cycle ends with a
diploma of the "general" university education . The second cycle (two-year) entitles you to receive
a master's degree. The complete higher education is the mastering of the third cycle — the graduate
program (1 year) or doctoral (3 years).

Cocurrently with the universities, there are specialized educational institutions — high
schools - in France. Enrolling requires passing serious competitive examinations. This is preceded
by the intensive preparation of the students who have already got a bachelor's qualifications noted
above. The program of preparation for competitive examinations rezembles the first two years of
the general university education. Being the part of the "mixed"” model of the higher economic edu-
cation, educational institutions of different types and teaching economics in various forms — uni-
versities, schools of economics and business, training institutions, etc. — operate rather effectively.

The institutionalization of the "mixed" model of higer economic education has actually oc-
curred in the Russian legislation. The Russian model of the economists training is the two-level
system, different from the European and American models. It can be explained by the fact that
domestic system of higher education has rather specific relationship with the state, different de-
gree of autonomy, a wide variety of regions in comparison to the USA and Europe [4]. European
and U.S. universities are financially and academically autonomous, while the universities and the
whole system of education in Russia is subject to unified requirements and mechanisms of the
Ministry of Education and Science of the Russian Federation.

As it can be seen from the above, the study of the international experience of the economic
models of higher education implementation makes it possible to reveal their positive and negative
features to work out an adequate and effective model of the higher economic education in Russia,
able to prepare highly qualified and competitive specialists in the field of economy.
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AHAJIN3 UTHHOBAIIMOHHOW AEATEJIBHOCTHU
B CTAPOITPOMBILIJIEHHOM PET'MOHE YKPAWHBI

H.H. Yebomapésa, H.B. Cywenxo
2. Jlyzauck, Yrpauna

B COBpPeMEHHBIX YCIOBHAX JABHKYIIMM (aKTOPOM rio6anbHOH KOHKYPEHIMH SBIAIOTCA
HHHOBaUMH. BHenpss MHHOBALMH, NPEANPUATHE MOXKET JOOHUTLCS HAa PHIHKE KOHKYPEHTHBIX Mpe-
umyitecTB. KOHKypeHLHst aKTHBM3HpPYeT HHHOBAIHOHHYIO NEATENBHOCTh, KOTOpas ABIsAETCA 01-
HUM M3 BaXHEHIIHX CHCTEMHBIX ()aKTOPOB YCTOHYHBOTO KOHOMMYECKOrO pa3BHTHA CTpaHbl. B
CBSI3H C 9THM, TIOMCK HaNpaBleHUH MOLEPHHU3ALUMH COBPEMEHHBIX NMPEANPHATHI 3a CHET BHEpe-
HUSL MHHOBAUMH B MPOMBILITICHHBIE TIPEAIPHATHS, ABIACTCA aKTyaJlbHBIM H OOBEKTHBHO HEOOXO0-
JIMMBIM BOMNPOCAaM HCCE0BaHHe 00eCIIeYeHHs BCECTOPOHHEH OPraHM3allMOHHOM M MHBECTHLH-
OHHOI NTOJIEPHKKH Pa3BHTHA TIPEANPHUATHIH.

Llenbro naHHOM CTaThH ABJSETCA aHAIN3 HHHOBAMOHHON AESTEIBHOCTH B CTapOIIPOMBIILI-
JIEHHOM peruoHe YkpauHe, H pa3paboTka MEPOTIPHATHH MO €€ aKTHBH3ALMH.

B coBpeMeHHOH 3apyOeKHOH M OTEYECTBEHHON 3KOHOMHUECKOM JIHTEpaType yAendeTcs
60bilIoe BHUMaHHE PacCMOTPEHHI0 MPOGIEM OCYILECTBIEHHA WHHOBALMOHHOH NEATENBHOCTH,
KaK Ha Makpo, TaKk U Ha MHUKpOypoBHe. BecoMbiif BKiaa B M3y4eHHE MHHOBAlMH H MHHOBAIMOH-
HOM JIeATENILHOCTH BHECIIH TaKHe YYeHble-OKOHOMHUCTHI, Kak JK. ['oBopyxa, B. I'punesa, A. Jlanko,
M. Ioptep, JI. ®enysosa u apyrue [1-6]. Onnaxo, npo6neMbl HHHOBaLMOHHOTO Pa3sBHTHA CTapo-
MIPOMBIIIICHHBIX PETHOHOB, OCBEIICHHI €1l HEJOCTATOYHO MOTHO.

OCHOBHBIM 3aKOHO/IATEIIBHBIM AKTOM, PETYIHUPYIOUIHM NMPaBOBbIC, 3KOHOMHYECKHE H Op-
raHU3aLHOHHBIE OCHOBBI TOCYJAPCTBEHHOTO PETYIHPOBAHHS WHHOBALMOHHON JEATECIBHOCTH B
Vkpaune, aBnsercst 3akoH YkpauHsl «O6 HHHOBALIMOHHOH NesATENbHOCTH». B HeM nmaetca ompe-
JefieHHEe MOHATHH «MHHOBALHM», «MHHOBALHOHHAS AEATENBbHOCTb», «MHHOBAIHOHHAA MpPOAyK-
uus» U Ap. «IHHOBaUMM — BHOBb CO37aHHBbIC (IIPUMEHEHHEBIE) M (MIH) yCOBEPLIEHCTBOBAHHBIE
KOHKYPEHTOCTIOCOOHBIE TEXHONOIHH, NPOAYKUHMA MWIH YCIYTH, a TaKkKe OpraHH3allMOHHO-
TEXHHUYECKHE pELIEeHUA NPOU3BOACTBEHHOTO; aAMHHHCTPATHBHOIO, KOMMEPYECKOTO HIH MHOrO
XapakTepa, CYLIECTBEHHO YIYULIAIOIME CTPYKTYPY H Ka4ecTBO TPOM3BOACTBA H (MIIH) COLMallb-
Ho#i ctepri» [7].

Jlyrauckas o6nactb ABISETCS MHAYCTPHAIBHO Pa3BUTHIM PETHOHOM € MOLIHBIM MOTEHIMA-
JIOM MHHOBALMOHHOTO pa3BUTHs. OCHOBHBIMH TPEINOCHUIKAMY HHHOBALHOHHOTrO pasBuTHA Jly-
raickoW obnacTH ABIAAIOTCH GOJIBbIINE MPOU3BOJICTBEHHBIC MOIIHOCTH, CKOHLICHTPHPOBAaHHEBIE HA
TEPPUTOPHH peruoHa, Goratoe pecypcHoe 0GecneyeHHe, B YaCTHOCTH, HATHYUE KPYTIHBIX YTOjib-
HBIX 3aMacoB, 3aMacOB MPHPORHOTO ra3a, CTPOHMAaTEPHANIOB H TIp.

[MpomplieHHOCTh B JIyraHcKoR 061acTH NpeacTaBlieHa TaKUMH Hauboree pa3BHTBHIMH OT-
pacisIMH, KaK TPOU3BO/CTBO He(TEeNpPOAYKTOB H KOKCONPOAYKTOB, XHMHYECKOH H HedTexuMude-
CKOM NPOMBIIIEHHOCTHIO0, METANNyprueil u 06paboTkoii MeTamna, yrolbHoH NPOMBILIIEHHOCTBEO,
3JIEKTPO3HEPTETHKOH.
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