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PazBnTME KOHCTPYKTMBHOIO OMbITa CAMOCO3HAHUA CTYAEHTOB
B NPOLLecce NCUXOoApambl

Mpowncxoasiyme CounoKynbTypHble gedopMaLmn HonblUe YacTbio HeraTMBHO OTPaXkaroTCs Ha MOJIOAOM MOKOJIEHUMN,
dopmMupya UCKaxkeHHble GOPMbl UAEHTUYHOCTM M CaMOCO3HaHMA. VicxogHaa runoTtesa uccaeAoBaHWS 3akaroyanach
B TOM, YTO Pa3BUTUIO MOJIHOLLEHHOTO CaMOCO3HaHWUA CTYAEHTOB MOXeT CrocobcTBOBaTb MPOLLECC MX PAa3HOCTOPOHHEro
CaMOpPaCcKpbITUS N CaMOBbIPaXKeHUs B pedepeHTHOM cpese rpynmbl U 3TOT NMPOLLECC MOXET HbIThb YCNELHO CMOAENNPOBaH
NnocpeAcTBOM MeToga ncuxogpambl. Lenb pabotbl coctosna B oOnpeAeneHUn NOTUKW U MPUEMOB MOCTPOEHUA
NCUXOAPaMaTMUYECKOro NpoLLecca, HanpaBeHHOTO Ha Pa3BUTME CAMOCO3HaHNA CTYAEHTOB.

WccnepoBaHme ocHOBaHO Ha poOJIEBOV METOAONOTN CAMOCO3HAHWA Y METOAE NCUXOAPaMbl Kak MPaKTUKe BOCMPOU3BEAEHMSA
JIMUHOCTHO 3HauMMBbIX CUTyaUMWii B rpynnoBOM B3auMOZAEWCTBMWU. B wccnegoBaHwn npuHsan yuactme 131 cryaeHT
nepBoro kypca benropogckoro HaLMoHanbHOTO WCCNe0BaTeNbCKOrO YHUBEpPCUTETA. B KauecTBe AMarHOCTUYECKOro
WHCTPYMEHTapus WCMoJ/Ib30BaNCb OMPOCHUKA Ha BbisIBAEHME CaMOOTHOLLEHWS W Pa3fMyHbIX acrnekToB f-KOHLenuuu.
ObpaboTka pe3ynbTaToB MPOBOAMAACL C UCMONb30BaHMEM MapHOro t-kputepus CTblogeHTa U KO3GGULMEHTa PaHTOBOM
Koppensuuu CnupmeHa.

B pesynbraTe nccnefoBaHMA pPackpbiBatOTCA COAep KaHMe NCMXoApamMaTMyeckoro npoLecca, TeEXHONOrNa ero NocTpoeHuns
1 popmbl. CyTb AaHHOW paboTbl — cO3jaHe GAaronNpPUATHBLIX YCIOBUIA ANS cCamopeannsaLnn CTyAeHTOB B pedepeHTHOM
coumanbHou cpege. oka3aHO MONOXMTENbHOE BAUSAHWE MeToAa MCUXOApaMbl Ha cdepy CamMOCO3HaHWA CTYAEHTOB.
B uacTHOCTW, pa3BMBatOTCA KOHCTPYKTUBHbIE 06pa3bl B MX A-KOHLENLMK, YKPenaseTca caMoyBaXKeHue 3a cYeT pocTa
rnokasaTenein OTpaXKeHHOro camooTHoweHus (t=9.11, p < 0.01) n camoysepeHHocTn (t=8.56, p < 0.01), noBbIwaeTcs
ayTocMMnaTMa MocpeacTBOM pocTa camoueHHoctn (t=9.29, p < 0.01) n camonpuHatna (t=8.41, p < 0.01), a Takxe
NpeosoIEBatOTCA HeraTMBHbIE YYBCTBA MO OTHOLLEHMIO K cebe 3a cUeT yMeHbLUEHWUS BHYTPEHHEN KOHPANKTHOCTK (t= —8.56,
p < 0.01) n camoobBuHeHus (t = —8.04, p < 0.01). Ha ocHoBe KOPPENALMOHHOTO aHanM3a BbifiBIeHa CBA3b MeXAY POCTOM
rokasare/ieil CaMOMO3HaHNsA ¥ CAMOOTHOLLEHWSA Y CTYEHTOB B NMPOLIeCce Ncnxoapambl. bbina obHapy>keHa noaoxumTebHas
CBA3b POCTa KOTHUTVMBHOW CAOXHOCTM f-KOHLUenuuu ¢ poctoM camonpuHatua (r=0.53, p <0.01) n ortpaxeHHOro
camootHoweHus (r=0.51, p < 0.01). YcuneHrne KOHCTPACTHOCTM CaMOMpPeAcTaBle€HUI MONOXUTENbHO CBA3bIBAETCH C
pocToM oTpaxkeHHoro camooTHowweHus (r=0.58, p < 0.01) n camonpuHatna (r=0.55, p < 0.01), a TakxXe CO CHUXEHVEM
BHYTpeHHen KoHbmkTHOocT (r= —-0,45, p < 0.01). PocT LenocTHOCT A-KOHLENUUU MOJOXKMTENBHO KOPPEeupyeT C
poctom camonpuHatna (r=0.57, p < 0.01), oTpaxeHHoro camooTHoweHua (r=0.54, p < 0.01) n 3akpbitoctn (r=0.53, p
< 0.01), a TakXXe C yMeHbLUEHWEM BblPaXKEHHOCTU BHYTpeHHel KoHdankTHocTn (r= 0,51, p < 0.01) n camoo6BUHEHNA
(r= 0,48, p < 0.01). bbin NpeanoxeH pag MogMPUKALMIA NMCUXOAPaMBbI: JONTOCPOYHOE Pa3HOCTOPOHHEE MOCTPOEeHMe
6e30MacHoOro 1 A0BepUTEIbHOrO NPOCTPAHCTBA OTHOLLEHWUI; NpeobaasaHne HeBepbHanbHbIX CMOCOBOB B3aUMOAENCTBUS;
HacbllLeHNe PaccnabnstoWUMU U 0BpasHbIMKU TeXHUKaMW; MHTPOCMEKTMBHaA GopMa NCUXOAPaMaTMUeckoro AencTBUs C
3/IEMeHTaMW COLMOAPaMbl; BKIOYEHME NNYHOCTHO-LIEHTPUPOBAHHbIX TEM B COAEpXKaHWe 3aHATUI; LeneBoe obydeHwue
NaeHTMOUKaLMOHHON 0BPaTHOW CBA3N U Ap.

B nccnepoBaHUM KOHCTAaTUPYETCS NepCnekTUBHOCTb MCMOJ/Ib30BaHUSA MCUXOAPaMbl, KOTOpast CO34aeT YHWKa/IbHbIA MeXaHW3M
A9 Pa3BUTMA CaMOCO3HaHUA. Peub MAeT O MexaHW3Me CMMBONNYECKU-METahOPMUYECKOro BOCMPOU3BEAEHMS TMUHOCTHO
3HaUYVIMOW CUTyaLMW NPU aKTUBHOM y4acTum pepepeHTHOW rpymrbl, a TakKe O CO3aHMN Pa3HOCTOPOHHEN MOJIOXUTENbHOM
06paTHOW CBA3M O MPOAYKTMBHbIX CMOCOBax caMOBbIpaXKeHws.

KnioueBble cnoBa: CTyjeHTbl, CAMOCO3HaHWe, NCMXOApamMa, camopeannsaLms, CaMOOTHOLEHWe, A-KoHLUenuus, dasbl 1
TEXHUKN NCUXOAPpaMbl
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Development of students’ constructive self-consciousness
experience in psychodrama process

The ongoing socio-cultural deformations mostly negatively affect the young generation, forming distorted forms
of identity and self-consciousness. The initial hypothesis of the study was that the development of students' full-
fledged self-consciousness can be facilitated by the process of their versatile self-disclosure and self-expression in the
reference environment of the group, and this process can be successfully modeled using the psychodrama method.
The purpose of the study was to determine the logic and techniques of building a psychodramatic process focused on
improving self-awareness of students.

The study was based on the role methodology of self-consciousness and the psychodrama method as a practice of
replaying personally significant situations in group interaction. The study involved 131 first-year students of Belgorod
National Research University. The questionnaires to identify self-attitudes and various aspects of the Self-concept
served as diagnostic tools. The results were processed using the paired Student's t-test and Spearman's coefficient of
rank correlation.

As a result, the study revealed the content of psychodramatic process, the technology of its building and its forms. The
essence of this work is to create favorable conditions for students’ self-realization in the reference social environment.
The positive influence of psychodrama on the sphere of students’ self-consciousness was shown. In particular, the
constructive images in their Self-concept were developing; their self-respect was strengthening due to the growth of
reflected self-attitude (t=9.11, p < 0.01) and self-confidence (t=8.56, p < 0.01), autosympathy was increasing through
the growth of self-value (t=9.29, p < 0.01) and self-acceptance (t=8.41, p < 0.01), as well as their negative feelings
towards themselves were overcoming by reducing inner conflict (t= -8.56, p < 0.01) and self-blame (t= -8.04, p <
0.01). The performed correlation analysis revealed the connection between the growth of indicators of self-knowledge
and self-attitude among students in psychodrama process. Namely, a positive relationship was found between an
increase in the cognitive complexity of the self-concept and an increase in self-acceptance (r=0.53, p < 0.01) and
reflected self-attitude (r=0.51, p < 0.01). The contrast of self-representations growth is positively connected with
an increase of reflected self-attitude (r=0.58, p < 0.01) and self-acceptance (r=0.55, p < 0.01), as well as with a
decrease of inner conflict (r = -0.45, p < 0.01). The growth of self-concept integrity positively correlates with an
increase of self-acceptance (r=0.57, p < 0.01), reflected self-attitude (r =0.54, p < 0.01) and closeness (r=0.53, p <
0.01), as well as with a reduce of inner conflict ( r= -0.51, p < 0.01) and self-blame (r= -0.48, p < 0.01). A number of
psychodrama modifications were proposed: long-term versatile building of a safe and confiding relationship space;
predominance of non-verbal ways of interaction; saturation with relaxing and imaginative techniques; introspective
form of psychodramatic action with elements of sociodrama; inclusion of “Self-centered” topics in the content of
classes; targeted training of identification feedback etc.

The results revealed a unique mechanism of psychodrama for developing the students' self-consciousness. This is
the mechanism of symbolic-metaphorical replaying of a personally significant situation with the active participation
of the reference group in creating a versatile positive feedback about the productive ways of the individual's self-
manifestation. The proposed modifications and techniques of psychodrama can be applied in practical work on the
psychological support of students.

Keywords: students, self-consciousness, psychodrama, self-realization, self-attitude, Self-concept, phases and
techniques of psychodrama
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Introduction

he peculiarity of the current situation of students’ development is characterized by

the value-sense blurring of the socio-cultural space. Crisis phenomena in society

caused the growth of crisis processes in the youth community, as well as the
manifestation of destructive forms of personal development and youth’s distorted value
attitude to themselves and the world around them [1]. In these circumstances there is an
urgent need for psychological support and assistance to students that is aimed at developing
their adequate and full-fledged self-consciousness [2].

It is known that the sphere of self-consciousness acts as the leading internal instance
of personal structures formation at a young age [3]. It is in this sphere the basic elements
of young man world picture and his identity are generated [4], as well as life-sense
formations are developed that determine the individual’s behavior and affect his life path
and psychological status [5]. Integrity and development of self-consciousness ensure the
integrity and stability of young man, his psychological well-being and health, despite the
pressure of crisis and adverse factors [6].

According to the fundamental scientific-psychological tradition, the sphere of self-
consciousness includes the unity of the processes of self-knowledge and self-attitude, as
well as turns up to be an internal value-sense aspect of activity towards self that is mediated
by the socio-cultural situation of development (L.S. Vygotsky, S.L. Rubinstein, I.S. Kon) [7].

The recognized psychological approaches and practices of working with young people
show that therapeutic impact on the sphere of self-consciousness is mediated. This
penetration should be carried out through an address to value orientations, to motives and
needs, to emotional and sense formations, as well as to cognitive constructs and so on [8].
At the same time, the main task is to form the internal activity of self-knowledge and self-
experience of an individual in socio-cultural conditions [5].

Psychological practice of helping young people in their self-awareness shows that for
this age the most appropriate models of group psychotherapy are based on action. This is
not by accident. Young person’s behavior is active and largely determined by his contact
group. The most significant other person is a peer or rather a group of peers who make up
the reference environment. The process of self-consciousness development unfolds in such
a group and depends on the experience gained as a result of this interaction [9].

In this regard, an adequate psychotherapeutic approach for students should have the
ability to activate the processes of their self-experience and self-knowledge within the
situation of self-realization in the reference environment of the peers. Such opportunities
are fully available within the well-known method of psychodrama, which is a group method
in form and acts as a situational-playing practice in essence (i.e., it has a metaphorically
mediated orientation), it is based on the role concept of personality by J.L. Moreno [10]. The
idea of psychodrama is that the individual’s “I” is defined by a set of roles. The more diverse
and richer palette of roles a human plays, the more healthy and fruitful his personality
becomes [11]. These features of psychodrama allow activating significant internal resources
and psychological mechanisms of spontaneity, creativity and self-recognition within the
therapeutic process [12; 13; 14].

Recent studies have shown the feasibility of using psychodrama to improve different
aspects of self-consciousness. According to the analysis by H. Orkibi and R. Feniger-Schaal
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“... overall, psychodrama can contribute to clients’ self-worth and promote self-awareness,
self-expression, and better perceived coping with difficulties" [15]. D. Kipper and T. Ritchie
[16] in their meta-analytic study of psychodrama methods (reflected in articles from 1965 to
1999) noted similar improvements, as well as the techniques of doubling and role reversal
as the most versatile [16]. The latter technique has been marked as the best method for
developing creativity and empathy [17]. M. Wieser, in his extensive review, described
52 studies (conducted from 1948 to 2006) and summarized the treatment effects of
psychodrama therapy [18].

In the university setting, as a rule, educational psychodrama is used, through which
the students can learn by exploring, mastering and constructing academic knowledge in
the experience of group interaction [19; 20]. Some studies described the use of classical
psychodrama in student groups, and have noted its positive impact on self-awareness
and subjective well-being of students [21; 22]. A number of works note the relevance of
psychodrama for solving such problems for students as: interpersonal difficulties [23],
anger management problems [24], mental health problems [25; 26]. In general, the studies
performed emphasize the prospects of including psychodrama in the educational process
and ensuring the psychological well-being of students.

Materials and methods

1. Basic method

In our work with students the method of psychodrama was used. This method was
developed by J.L. Moreno as a form of group psychotherapy [27], which is a psycho- and
sociotherapeutic actional method that is as close as possible to reality and based on
sociometry as the doctrine of interpersonal relations [28; 29]. Psychodrama is an action
method in which an individual is encouraged to act out his inner relationships and significant
situations with the help of other group members [30].

The conceptual basis of the psychodrama method is the role theory by J. Moreno [10;
12]. He interprets the concept of “role” as a form of functioning that an individual takes at
a certain moment reacting to a developing situation, in which other persons or objects are
involved [31]. According toJ. Moreno, the ontogenetic development of a person goes through
his existence in a certain sequence of roles: somatic, psychic, social and transcendental [32].
In accordance with this alternation, the phases and stages of psychodrama are arranged:
warming up, action, integration [12; 30].

Inour practical work with students we also used the method of intrapsychic psychodrama,
which is presented as a sociometry of action that examines the individual as a group [33].
The technology of practical work with students was determined by the role basis of building
a therapeutic process with the use of certain psychodramatic techniques: role-playing,
role reversal, doubling, mirror, empathy, identification, imitation, psychodramatic images,
soliloquy etc. [31; 34; 35].

2. Hypothesis and participants of psychodramatic sessions

During the practical work with students we worked out the hypothesis, which was based
on the assumption that the development of students’ self-consciousness in psychodrama is
achieved if:

« firstly, the content of group work recreates the plan of value-relations to different

aspects of “1”;
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« secondly, the technology of psychodrama is aimed at finding positive ways of
resolving important “Self-situations” and their reinforcement through a diverse
range of feedback;

o thirdly, the form of group work is developed mainly in metaphorically mediated
scenes of psychodramatic action.

The study involved junior students of Belgorod National Research University at the age of
17-18 who study at the Faculty of Psychology. The array of participants in the experimental
group consisted of 131 students included in the experimental and control groups. The
experimental group consisted of 64 participants: 28 boys and 36 girls. In the experimental
group a cycle of psychodramatic sessions was conducted as a part of practical classes in
psychology. Duration of one session: 1 hour 30 min., meetings were held once a week. The
control group consisted of 67 students and was equivalent to the experimental group in
terms of composition, specialization, gender, age and personal characteristics (29 boys and
38 girls). The period between the first test in both groups and the final test at the end of the
psychodramatic course of classes in the experimental group was 3 months.

3. Indicators and diagnostic methods

In order to assess the effectiveness of psychodramatic work with students we formulated
measurable criteria for self-consciousness development. In the field of self-relation the
following factors were studied: self-respect, autosympathy and self-abasement, in the
field of self-knowledge indicators of cognitive complexity of Self-concept, contrast of Self-
representations, integrity of Self-concept.

Diagnostics of these indicators was carried out using the following methods: 1) test-
questionnaire of self-attitude of S.R. Pantileev [36], 2) projective method of incomplete
sentences “ten definitions of self” (modification of M. Kuhn & T. McPartland method) [37],
3) semantic analysis of audio recordings of psychodramatic sessions, 4) content-analysis
of participants’ self-reports. Statistical analysis of the results was performed using paired
Student's t-test and Spearman's coefficient of rank correlation.

Results

1. The logic and content of the psychodrama course

The specificity and art of psychodrama implementation lies in creating a trusting
psychological atmosphere and a certain mood in interpersonal relationships. J.L. Moreno
identifies the following types of relationships that trigger the “socio-emotional” forces of
attraction and repulsion:

. feeling (empathy) as an insight into the personal emotional world of an individual,

« “ability-to-give-up-yourself”,

« accepting a role in the imagination, an imaginary exchange of roles on an emotional

level;

« transference (as a negative aspect of interpersonal relations based on the unreal);

« ‘tele relationships' as two-way perception correlated with reality and the resulting

relationship of two (or more) people [31; 34].

The latter type of relationships is very important for self-consciousness, because its
distinctive feature is a realistic assessment and attitude without false expectations and
unfounded fears [38]. The mode of ‘tele relationships’ serves as a model and is the basis of
psychodramatic role-reversal technique [35].
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Relying on the method of psychodrama in working with students, we tried to release
their individual spontaneity in the group [32]. This refers to a reasonable, constructive
spontaneity that represents an adequate response to new conditions or a new reaction to
old conditions. Constructive spontaneity is based on the manifestation of value connections
with reality. The development of such spontaneity serves as a prerequisite for reasonable
integration into the integral structure of life, creative attitude to reality. It eliminates
the rigidity of social and role behavior and actualizes intrapersonal resources for self-
development and self-knowledge [39].

Through the method of intrapsychic psychodrama, we sought to direct the process of
group work to streamline the “role chaos”, “diffuse identity”, as well as at revealing all the
students’ subpersonalities with their development trends, beginning with superficial self-
expression, penetrating through all the layers of the role repertoire to internally significant
processes. Intrapsychic psychodrama creates safe and favorable conditions for self-disclosure
and allows gaining an awareness of the uniqueness, depth and diversity of “1”.

The psychodramatic course consisted of three parts.

The first part was devoted to the introduction of students into the psychodrama
process and consisted in building trust in the method, establishing psychological contact
and motivating interpersonal interaction as well as the acceptance of ethical norms of
relationships in a group, the principles of confidentiality, voluntariness and privacy.

In the second part, the main program of the course was carried out, its content was
represented by a sequence of six steps. At each step, through psychodrama, we tried to
actualize students' value orientations in relation to one of the aspects of their personality
as facets self-consciousness (according to the model of V.S. Mukhina) [40].

Step 1 — attitude to one’s name;

Step 2 — attitude to one’s body;

Step 3 — attitude to one’s gender and age;

Step 4 — attitude to one’s social recognition and inner psychic essence;

Step 5 — attitude to one’s past, present and future;

Step 6 — attitude to one’s rights and responsibilities in society.

The main point of the work was to reproduce a situation, which was significant for
students, with the use of psychodramatic means. That was the situation, in which their
value attitude to a certain part of their “I” was manifested for the subsequent playing out of
this attitude within a group of participants.

The third (final) part of the psychodramatic course consisted in profound work with
emotional relationships in the group to establish a dynamic sociometric balance, as well as
in formation of a holistic feedback about the cycle of psychodramatic classes.

Overall logic, program, content of psychodramatic work and diagnostic support are
shown schematically in Table 1.

To create a safe atmosphere in the process of psychodrama with students, it is important
to observe ethical norms and principles of group psychotherapy. In psychodrama, the
client exposes his inner world and possible inner conflicts. And in this regard, the group of
participants must be ethically disposed towards respect for the protagonist. We have built
interactioninagroup of studentsinaccordance with the professional code of psychodramatist
(FEPTO), as well as the code of the APA (American Psychological Association).

2. Description of the main psychodrama phases

As a result of work we developed some modifications and new forms of organizing the
psychodramaticprocessinconnectionwiththetasks of developingstudents’self-consciousness.
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These modifications relate to the construction of the main phases of psychodrama: the
warming up phase, action phase and the integration phase of the process [41].

Psychodramatic and diagnostic work program

Table 1

Technology of developing st

udents’ self-consciousness in

psychodrama

Diagnostic support

Content of psychodramatic
sessions

Development techniques

Spheres and indicators of
diagnostics

Diagnostic methods

1. Introduction to the
method, conditions, rules,
norms, structure of classes
and basic techniques.

Spontaneous game on the
theme of a fairy tale story

2. Defining value
orientations related to
one’s name, working with
negative feelings about
one’s name

Dramatic symbolization of
the emotional attitude to
the name

3. Expanding the opinions of
physical appearance

Imagination of the body
image, formation of new
experiences of the body
scheme

4. |dentification of attitudes
to one’s gender and
peculiarities of gender role
identity

Sociodramatic
reproduction of gender
role relationships

5. Working with value
orientations on social
recognition

Game metaphorization of
social ambitions

6. Defining significant values
for oneself in the past,
present, and future

Sociodramatic time travel,
projection of the future

7. Updating ideas about
one’s rights and obligations,
forming an attitude towards
them

Paradoxical modeling of
the “land of desires”

8. Working with emotional
relationships in a group

Establishing a dynamic
sociometric balance

9. Consolidation of
psychodramatic ways of
dealing with personally
significant situations

Intrapsychic dramatization
of the of self-addresses
experience

Sphere of self-attitude:
1. self-respect;

2. autosympathy;

3. self-abasement.

Sphere of self-knowledge:

1. cognitive complexity
of Self-concept;

2. contrast of Self-
concept;

3. integrity of Self-
concept

questionnaire of self-
attitude;

participant
observation;

content analysis of
audio recordings of
sessions;

projective test “ten 1”;
registration of
reflective inferences
during the sessions;
identification analysis
of revealed inferences.

At the initial stage of warming up the content of psychodramatic work with students
should be centered on their current emotional state that is internally marked with a word
within the process of non-verbal interaction. Special attention should be paid to minimizing
the effect of social desirability and internal censorship by increasing the significance of
spontaneous “Self-conditions”, asserting the value of “here-and-now” experiencesinagroup
work situation. This helps to remove the contradictory “autonomy-intimacy” dichotomy
that is typical for young people in a group work situation.

In terms of time the warming up phase should be assigned a longer period than in a
normal session, and the construction technology should include mainly relaxation exercises,
differentiation of sensory experience, with the dominance of motor exercises. As our work
has shown, this helps to relieve students’ muscle clamps, their psychological defense, as
well as prepares them better for deep self-penetration, since it expands the possibility of
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feeling the other one at the level of motor reactions, i.e. it contributes to the formation of
important experience “We”.

According to the logic of realization, the warming up phase is a gradual transition from
individual warm-up to interaction in dyads with further formation of microgroups based on
the similarity of emotional states. In this logic the effect of tele relationships is enhanced,
identification processes are better updated, which stimulates the students’” motivation to
self-knowledge and positive self-relation.

It is advisable to saturate the construction of the main phase of psychodramatic action
(enactment) in the content aspect with classes that are centered on work with value
orientations related to “I” and take into account the age-specific features of students’ self-
consciousness. According to the procedure, these classes should be conducted in the form of
short, logically completed scenes with the obligatory inclusion of symbolic and metaphorical
elements (literary, fantastic, fairy-tale, historical and other plots). As our classes showed,
this contributed to students’ spontaneous self-revelation and expanded the repertoire of
social roles [41].

In the main phase the logic of replaying a significant “Self-situation” should develop
from the protagonist to the sequential reproduction of it by other members of the group. In
terms of technology it is better to build the enactment phase using psychodramas centered
on the theme. In addition, to determine the relevant range of topics for the current work
it is desirable to use an improvisational game with elements of sociodrama that includes
a number of techniques for shifting the focus of attention from the procedural one “What
and how did | do?” to the analytical one “Why? — what for?”. This helps to neutralize
demonstrativeness and provides more involvement in the dramatic action.

In terms of content it is more appropriate to devote the final phase of the integration
(sharing) of the psychodramatic process to teaching students how to identify and speak
about their emotions and feelings. To do this we used a technique with a role feedback
situation. This technique develops the experience of emotional perception of oneself in a
new role and expands the boundaries of “Self-representation”.

From a technological and procedural point of view, it is more appropriate to carry
out the process analysis phase on the basis of non-verbal forms of demonstrating one’s
understanding of the protagonist’s feelings, as well as expressing empathy and support
through a concise movement. As our practice has shown, this construction of group analysis
neutralizes the value judgments of group members and strengthens their positive attitude
to the acquired experience of self-referral at the end of psychodramatic session [41].

3. Monitoring changes in students' self-consciousness

In order to assess the effect of the psychodramatic course on the sphere of students’
self-consciousness we took a number of diagnostic procedures in experimental and control
groups before and after experimental work.

In terms of the criterion measurement, the diagnostic work covered two groups of
data — indicators of students’ self-attitude and indicators of students’ self-knowledge
(see Table 1.).

The development of self-attitude sphere was determined by the method of comparative
analysis of students’ testing data obtained with the use of the questionnaire by S.R. Pantileev
[36]. The following components of self-attitude were analyzed: self-respect (closedness,
self-confidence, self-management, reflected self-attitude), autosympathy (self-value,
self-acceptance, self-attachment), self-abasement (inner conflict, self-blame); they were
obtained before and after psychodrama.
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The dynamics of changes in the students’ sphere of self-knowledge was revealed
by comparing the indicators of cognitive complexity of Self-concept, contrast of self-
representations and integrity of Self-concept, which were identified before and after the
psychodramatic course.

The final measurement procedure was a correlation rank analysis of the data obtained
(by r-Spearman’s coefficient), which was aimed at identifying the relationships between
changes in self-attitude factors (by 9 parameters) and changes in self-knowledge indicators
(by 3 parameters) in the process of psychodrama. This is the way the dynamic component of
the interconnections between the spheres of self-attitude and self-knowledge was revealed.
It indicated the holistic nature of the influence of psychodramatic work on the development
of students’ self-consciousness.

In general, the data obtained in the course of diagnostic and statistical work allowed us
to identify the following peculiarities of the dynamics of the students’ self-consciousness
development in the experimental group.

Regarding the sphere of self-attitude, the results of comparative monitoring of self-
attitude indicators are reflected in Figure 1. The figure shows the measurement data in the
control and experimental groups of students before and after the psychodramatic course.

before psychodrama

6.9 6,7

6 62 6
5,7 5,85,9 } 5,8
35, 5553 5556 5356 5355
I |
4 5

Tndicators*
1 3 6 7 8 9

intensity range in score

after psychodrama
# control group

1 experimental group
6,5

2
7 74
6,7
6,2 ’ 6,4 > 6,4
6 % 61 : 6.1 -
, 5658 58 ; 59
S 48 lag
2 4 5
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intensity range in scon

L — T T
indic Ttors* 3 6 7 3 9
o /RN J

self-esteem autos;g)pathy self-abasement

*Note. Measurement scales: 1 — closedness; 2 — self-confidence; 3 — self-management; 4 — reflected self-
attitude; 5 — self-value; 6 — self-acceptance; 7 — self-attachment; 8 — inner conflict; 9 — self-blame.

Figure 1 Results of monitoring students' self-attitude
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According tothe data received by the self-attitude questionnaire [64], thereisan increase
in general background of self-respect with a steady growth of indicators of “reflected self-
attitude” (t=9.11, p £0.01) and “self-confidence” (t = 8.56, p <0.01) (scales 4, 2 in Figure 1).
Amongyoung menthereisanincreasein self-confidence components, self-managementand
positive social expectations addressed to “I”, while the role of social norms in self-appraisal
increases. As for girls, there is an increase in self-confidence indicators; the closedness of
self-referral grows due to gaining greater personal protection against social impact and
reducing naivety and infantilism.

There is an increase in autosympathy factor mainly due to the growth of “self-value” (t
=9.29, p £0.01) and “self-acceptance” (t = 8.41, p <0.01) (scales 5, 6 in Figure 1). Among
young men there is a distinct increase in all components (self-value, self-acceptance, self-
attachment). As for girls, inflated (idealistic) assessments of self-value and self-attachment
are replaced by more adequate and realistic representations.

There is a noticeable decrease in self-abasement due to a drop in the severity of
indicators on the scales of “inner conflict” (t =—8.56, p <0.01) and “self-blame” (t = —8.04,
p <0.01) (scales 8, 9 in Figure 1). The decrease in indicators of inner conflict is particularly
evident in the group of boys.

In the sphere of self-knowledge the indicators of cognitive complexity of Self-concept
increase due to a more differentiated self-perception and the formation of new significant
“Self-representations” (according to the results of “ten definitions of self” method) [37].
There is an increase in the contrast of self-representations, which is expressed in the
growth of the number of personalized, unique “Self-images” in the structure of participants’
Self-concept in the experimental group. The indicators of Self-concept integrity increase
among the participants of the experimental group, while in the structures of their self-
representation the number of conflicting “Self-images” decreases and the number of
interrelated complementary “Self-images” increases.

The final correlation analysis showed that there is a connection between the increase
in positive indicators of self-attitude and the growth of self-knowledge indicators among
the students of the experimental group. The results of calculations represented in the
correlation matrices in Table 2.

Table 2
Results of correlation measurements of changes in students’ self-attitude and self-
knowledge indicators (r_ — Spearman’s coefficient, p < 0.01)

Indicators of self-knowledge

Indicators of self-attitude cognitive complexity of contrast of self- . .
Self-concept representations IR @F Sl CoEss
control group

scales of self-respect
closedness 0,23 0,15 0,21
self-confidence 0,17 0,19 0,11
self-management 0,12 0,21 0,16
reflected self-attitude 0,15 0,18 0,13

scales of autosympathy
self-value 0,10 0,15 0,14
self-acceptance 0,21 0,19 0,12
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self-attachment 0,12 0,11 0,14
scales of self-abasement
inner conflict -0,16 -0,11 -0,15
self-blame -0,14 0,12 -0,18
experimental group
scales of self-respect
closedness 0,37 0,42 0,53
self-confidence 0,22 0,38 0,33
self-management 0,16 0,24 0,28
reflected self-attitude 0,51 0,58 0,54
scales of autosympathy
self-value 0,23 0,31 0,21
self-acceptance 0,53 0,55 0,57
self-attachment 0,11 0,16 0,21
scales of self-abasement
inner conflict -0,18 -0,45 -0,51
self-blame -0,15 -0,21 -0,48

According to the given data, in the experimental group there is a stable relationship
between the growth of all three parameters of self-knowledge with the increase in the
values of self-attitude indicators, mainly along the line of self-acceptance (r=0.53; r=0.55;
r=0.57) and reflected self-attitude (r=0.51, r=0.58, r=0.54) (see Table 2). There is a specially
defined connection between the growth of the parameter of students’ Self-concept integrity
and lower values of self-abasement scales (r=-0,51; r=-0,48), as well as higher values in scale
of “closedness” in the form of increased motivation of social approval (r=0.53). The obtained
results give grounds to state the presence of a positive dynamic relationship between the
spheres of self-attitude and self-knowledge in the experimental group (see Table 2.).

In the control group of students, no significant dependencies were found between the
changes in indicators of self-attitude and self-knowledge over the same period of time
(see Table 2).

Discussion

The research made it possible to make sure that the development of students’ self-
consciousness, as a complex and versatile process, is an internal dramatic work on the
formation of a personal understanding of themselves and the world around them, which is
based on the value-sense aspect of activity towards to "I". This process is formed in the unity
of self-experience and self-recognition in the situation of self-fulfillment in the reference
social environment. The possibility of psychological modeling of this situation is created
while using the method of psychodrama.

This method has a unique mechanism for developing the individual’s self-consciousness.
What is meant here is the possibility of complex replaying of a personally significant situation
with the active participation of the reference group, as well as building a versatile positive
feedback about the productive ways of the individual’s self-expression. In the course of
psychodramatic work, the internal processes of self-recognition are safely actualized, on the
basis of which a positive value aspect of students’ attitudes to themselves is built.
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The specificity of the psychodramatic process is its directly stimulating influence on the
emotional aspect of self-consciousness, through which the processes of self-knowledge are
actualized. At the same time, this growth of self-knowledge (owing to the increase in range,
breadth, personification and depth of self-perception, complication and stabilization of the
system of self-representations) is bound to affect the emotional sphere of self-consciousness
causing a range of new “experiences of “I”. Generated new emotions are reflected and lived
through by students on the basis of the mastered psychodramatic experience of a positive-
value attitude to themselves and to the world around them.

Psychodrama is presented as a multifunctional method that possesses its own diagnostic
power, as well as correctional-therapeutic, rehabilitation and didactic capabilities. The
game basis of psychodrama, the predominant orientation to action and the significant role
of physical movements reduce the influence of stereotypical verbally fixed defensive and
evaluative reactions. Establishing a confiding and accepting psychodramatic atmosphere, as
well as intensive use of the language of non-verbal communication, open the possibility of
spontaneous self-manifestation and self-expression of the individual in the group.

Possessing obvious advantages, psychodrama also has a number of its limitations. These
limitations were associated with the personality characteristics and states of the students,
as well as with the selection of psychodramatic techniques. Firstly, not all students can play
the role of a protagonist, but only some from the group who are most warmed up and ready
to self-disclose. For the majority of students, the process of self-awareness was actualized
mainly through identification with the protagonist. Secondly, not all psychodramatic
techniques can be applied equally well. So, we did not use the “doubling” technique if
the protagonist copes with the role on his own and does not experience difficulties in the
process of independent decision-making. We did not use the “role reversal” technique if
the protagonist's panic moods, fears and phobias, psychotrauma, and also in case of his
physical and psychological fatigue intensified. The “mirror” technique was excluded when
the protagonist was highly sensitive, low in self-esteem, and inclined to depression.

Conclusion

The research results obtained indicate a positive dynamics of changes in the
development of students’ self-consciousness in the process of psychodramatic work.
Especially significant changes take place in the sphere of students’ self-attitude. In
this sphere, students experienced an increase in positive emotional activity towards
“I” along the line: reflected self-attitude - self-acceptance - overcoming negative
feelings towards “I”.

The work has shown that the development of self-consciousness within the
psychodramatic processis complexand ambiguous. Along with the evidence of directand
immediate influence on the structural components of self-consciousness, psychodrama
has great opportunities for diversified mediated influence. What is meant here is the
possibility of stimulating various mechanisms of self-awareness in a metaphorical-
playful form (reflection, introspection, decentration, feedback, etc.). At the same time,
the results of the psychodramatic sessions show that this influence is of a holistic
nature, affecting all important components of self-consciousness of an individual who
is able to acquire subjectively significant experience of self-determination in the course
of psychodramatic practice.
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For successful psychodramatic practice aimed at developing students’ self-

consciousness, it is important to consider and comply with a number of conditions while
building therapeutic work:

« long-term versatile building of a safe and confiding interaction space;

« predominance of non-verbal ways of interaction;

« saturation with relaxing and imaginative techniques;

« introspective form of psychodramatic action with elements of sociodrama;

« inclusion of “Self-centered” topics in the content of classes;

« reproductive enactment of a significant “Self-situation” by the group members;

« dominance of symbolic and metaphorical constructions of action building;

« targeted training of identification feedback.

In general, the research allows us to state that psychodrama forms constructive

experience of students’ self-consciousness due to the possibility of versatile self-fulfillment
in the reference social environment. This experience is formed within a complex process, in
which the “1” of the forming personality obtains the opportunity of its social embodiment
and, acquiring individual value-sense content, brings to life the internal activity of self-
recognition and self-determine in socio-cultural conditions.
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